
 
 

SPECIAL EDUCATIONAL NEEDS 
AND INCUSION POLICY 

 
The Cypress Schools 

 Statement of Equality of Opportunity 

The Cypress schools belong to their pupils, their families, staff and the whole community. We aim to make both schools places of which all 
those within it and the community it serves can be proud and a place where everyone is valued. 

All different. All achieving. All equal 

Our schools have adopted this mission statement which reflects our commitment to equality for all members of our community. 

The Cypress Schools community is drawn from a diverse and multicultural community. We have range of socio-economic groups, many 
different family structures and practices and a wide variety of languages, beliefs, religions, and political and social ideals. Our community has 

members who have made different sexual choices for themselves and those who are differently abled. 

At the Cypress Schools we are very proud of this diversity which we believe enhances all of our lives and the education process. We believe 
that each individual has the right to equality of access to, and achievement in, an educational setting that will facilitate them to fulfil their 
potential. The schools believe that this is best achieved in an environment where each individual understands their right to respect and 

courtesy and where they are valued as an individual. 

The Cypress Schools are opposed to any form of discrimination and are committed to developing caring, responsible and independent citizens 
who are motivated towards learning and who value themselves and others. This commitment will inform all aspects of school life. Such a 

commitment is an essential part of the provision of high quality education for all members of our school’s community and empowers all those 
within it. 

 

We have taken on board our statutory obligations from the Race Relations (Amendment) Act 2000 and the Disability Discrimination Act 1995 
and 2005 and will therefore act to: 

1. Eliminate unlawful racial and disability discrimination and/or harassment. 

2. Promote equality of opportunity for all by the promotion of positive attitudes towards and between all and by 
actively encouraging the participation in school, and public, life of a wide variety of different people. 

3. Promote good relations between people of different racial groups and those who are both able and disabled.4. Take 
steps to meet disabled peoples needs, even if this requires more favourable treatment. 

We recognise that discrimination exists in the wider society and we are working hard to address the findings of the Stephen Lawrence Inquiry 
Report with regard to institutional racism and the content of the recently published document “The Duty to Promote Disability Equality: Statutory 

Code of Practice”.  

The Cypress Schools are committed to equal opportunities for all members of the wide communities including their employees regardless of 
whether or not they have a physical, mental or sensory impairment. The schools have disability audits which outline steps to make them more 

accessible and Disability Discrimination Act 1995 (DDA) compliant  

The Disability Discrimination Act imposes duties on employers. DfES Circular 20/99 gives guidance on what the DDA means for schools and 
LAs.  
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Draft Special Educational Needs and Inclusion Policy 
 
Introduction 
 
The Special Educational Needs and Inclusion policy is combined into one cohesive policy. It incorporates the 
major principles of the Special Educational Needs Code of Practice 2001, Disability Act 2001and DFES 
Inclusive Schooling 2001. 
It takes into account the DFES identification and Assessment of Special Educational Needs (1998) and 
Croydon Local Authority’s policy on Inclusion.  
 
The Special Education Needs {SEN} and Inclusion policy is linked to other policies;  equal opportunities, health 
and safety, behaviour, anti-bullying, child protection and racism.  
 
It was developed in consultation with teachers, staff and the SEN Governor and will be reviewed in 2009. 
 

Rationale:    
 
Cypress Junior School is committed to providing an appropriate and high quality education for all children, 
both academic and social. 
 
We aim to raise the attainment of all learners who have additional needs.  
 
We believe that all children, including those identified as having Special Educational Needs {SEN}  have an 
entitlement to a broad balanced, relevant  and challenging curriculum, which is appropriate to their individual 
abilities, talents and personal qualities. 
 
We are committed to the principle of educational inclusion for all learners, irrespective of age, ethnicity, class, 
gender, attainment, disability or special educational needs. 
 
At Cypress Junior School we will identify children who have Special Educational Needs early and provide the 
appropriate teaching and learning environment.  
 
We foster positive links within the whole community, such as parents, governors and other multi- disciplinary 
professionals.  
 
We will provide the necessary inclusion information and training to safeguard the health and safety, welfare 
and happiness of all pupils. 
 
We believe children have a right to inclusive schooling, whatever their disability or impairment. 
 
We will provide a stimulating inclusive environment with the appropriate resources, in order to achieve best 
value principles. 
 
We strive to offer equality of access to the curriculum. Ensuring that resources are allocated efficiently and 
fairly to different group of learners who have additional needs:  
 

• girls and boys , men and women 
 

• minority ethnic and faith groups 
 

• travellers , asylum  seekers and refugees 
 

• learners who need support  to learn  English as an additional language { EAL} 
 



• pupils with special educational needs 
 

• pupils who are gifted and talented 
 

• pupils who are disabled 
 

• pupils who are looked after by the local authority 
 

• pupils who are sick 
 

• pupils who are at risk of disaffection, or exclusion, young carers, children from families under 
permanent stress. 

 

• pupils transferring  between schools. 
 
  
 

Aims and Objectives 
 
Implement the Government and the LEA Inclusion recommendations. 
Ensure the SEN and Disability Act and Code of Practice guidance are implemented across the school. 
Ensure any discrimination or prejudice is eradicated. 
Continually monitor the progress of all the pupils to identify needs. 
Provide full access to the curriculum through differentiated planning by class teachers, SENCO and support 
staff as appropriate. 
{ Except where disapplication , arising from a statement occurs. Disapplication is very rare and we aim to offer 
the full curriculum to all pupils} 
Provide support for those children recorded as having SEN at School Action or School Action Plus. In 
addition, provide a differentiated classroom curriculum. 
Involve parents / carers at every stage in plans to meet their child’s needs. To identify additional needs. 
To involve pupils in planning and in any decision making that affects them, whenever it is appropriate.  
Provide all staff, governors and parents with information about the development of inclusion in the school. 
Promote the professional development of all staff in order to enable them to meet the diversity of pupil’s 
needs more effectively. 
 
 Principles of Inclusion    
 
The prime objective for Cypress Junior School is to continue to celebrate diversity. Identify pupils needs early 
to minimise barriers to learning and participation that may be experienced by pupils, irrespective of age, 
ability, gender, ethnicity, language, and social background. We aim to maximise resources to reduce these 
barriers. This is reflective in our Mission Statement. “All different” ” All equal” “All achieving”. 
 
We strive to achieve the three central principles set down in the National Curriculum: 

• Setting suitable learning challenges 

• Responding to pupils diverse needs 

• Overcoming potential barriers to learning and assessment for individuals and groups of individuals. 
 

CJS will make reasonable adjustments to include pupils who have Special Educational Needs with a disability.  
The PSHE Curriculum includes issues of disability, differences and valuing diversity. 
We will seek advice from Disabled People’s organisation regarding appropriate resources. 
We will use the most effective ways to support all pupils in the school. 
The library resources are regularly reviewed to ensure they include books and pictures, which reflect a range 
of special educational needs issues, disability and equality perspective. Priority is given to the ordering books 
with positive images and a positive portrayal of disabled people.  



We work with children to make them understand inappropriate words and address issues of derogatory 
name calling, related to a special educational needs or disability in reference to the Anti –Bullying policy. 
We make optimum use of Circle Time for raising issues of language and other disability issues. 
Whenever it is appropriate links with special schools are made. 
  

Coordinating Special Educational Needs and Inclusion 
 
The Headteacher maintains overall responsibility for Special Educational Needs and Inclusion. This role is 
delegated to the Special Educational Needs Coordinator, who reports to the Governor with the SEN and 
Inclusion brief. 

 
ArrangArrangArrangArrangements for providingements for providingements for providingements for providing    access to access to access to access to learninglearninglearninglearning    
 

• Cypress Junior School will ensure that all children have access to a broad, balanced, relevant curriculum, 
and that the National Curriculum programmes of study are adapted to meet every child’s needs. 

• We will not exclude any child from any learning activity, due to their impairment or learning difficulty, 
unless it is clearly beneficial to that individual and leads to inclusion.  

• Learning activities will be effectively differentiated, and the teaching style diverse. 

• Schemes of work for each curriculum are implemented and differentiated. 

• In every lesson learning intentions are made explicit, and differentiation is in a variety of forms within 
teacher’s planning. 

• Children’s individual targets are displayed. They are made aware of their own Literacy and Numeracy 
targets. In order for them to monitor their own progress. 

• Children with sensory or mobility impairments , will be given the opportunity to access the curriculum 
though specialist resource, such as Information Communication Technology, that can provide inclusion to 
the curriculum for pupils with additional needs, 

• To ensure access to the curriculum, we will adapt printed materials. Provide peer support, pairing children 
and extra adult support. For children who have Literacy difficulties. 

• Whenever this is appropriate we will provide access through extra adult scribing. 

• CJS will ensure that all children with additional needs are able to demonstrate their achievements 
appropriately, through activities such as drama, role-play, video and drawing, 

 
Gifted and Talented  
 
It is our intention that pupils have access to novel experiences that are memorable and exciting. Pupils who 
are underachieving and those who have specific needs, both behavioural and learning, must be considered. 

• At Cypress Junior School Gifted and talented children have additional support to perform to their highest 
level.   

• Children are given opportunities to celebrate their skills and talents. 
At C JS all pupils are given the opportunity to participate in the whole school Talent Show. 

• Children achievements are valued by the staff and their peers 

• Gifted and talented children have access to a broad balanced relevant curriculum, matched to their 
abilities and needs.   

• Opportunities for extension, curriculum enrichment activities, thinking skills , ICT, and accelerated 
learning access are built into the curriculum, either in booster class or by with setting  and opportunities 
to attend master class activities.  

• Regular recognition is given to all pupils through the school’s reward system. 

 
 
 
 
 
 
 



 
 Identification and Assessment   
 
A range of assessment methods are used to identify and to monitor progress of all children at Cypress Junior 
School. Early identification is undertaken to ascertain each child’s needs. Pupils are set individual challenging 
targets to address the area of under achievements. 
 
The schools reward system of stars certificates of achievements and effort contributes to raising pupil’s self 
esteem and motivation. The following approaches are used for guidance: 
 
Teacher observations and records 
On-going teacher assessment of knowledge and skills 
Progress measured against the P level descriptors 
Observations of behavioural, emotional and social development 
Assessment  from specialist service, to identify additional needs, such as Educational Psychology Service, SALT, 
CHAMS …. 
SENCO assessments made after concern by a class teacher or parent 
Transfer results from Key stage 1 Statutory tests            Year 2 
Mathematics and English 
Tracking Literacy and Numeracy for Age appropriate levels           Year   3 - 6 
Optional SATs – English, Mathematics                        Year   3 - 5 
NFER Group Reading tests                                    Year   3 – 5 
Salford Reading Tests                                                                   Year   3- 5            
Daniel and Diack Spelling Age                Year   3 - 5 
NLS High Frequency word tests                Year   3 –5 
N -V. R  Tests                                                                              Year   4 
National Curriculum Statutory Key Stage 2 tests                        Year    6 
End of Unit Numeracy Tests                           Year    3- 6 
Computed generated assessments                                                 Year    3 - 5 
Spelling and Reading Tests                                                            Year    3- 6 
English Language Development Record {EAL pupils}                       Year    3- 6 
 Dyslexic Standardised Screening and Assessment                          Year    3- 6                                                              
Another school or   the LEA has identified additional needs 
Discussions, interviews with parents, carers, support staff and reports from professionals.  

 
 SEN provision 
 
At CJS ,whenever a teacher identifies that a child needs cannot be met through a differentiated curriculum and 
that the child requires support that is “additional to” “different from” the planned curriculum.  
 
The child’s progress will be reviewed at the same time as the rest of the class and a decision made whether 
the child is making satisfactory progress. 
 
Cypress Junior School uses the definition of “adequate progress” as stated in the revised Code of Practice 
2001: 
 
Adequate Progress 
 
   Teachers can identify Adequate Progress in many ways: 

• The attainment gap between the child and their peers closes 

• Prevents the attainment gap from becoming wider 

• Is similar to that of peers starting at the same attainment baseline  ,but less than majority of peers  

• Attainment matches or is better than the child’s previous rate of progress 

• Ensure full access to National Curriculum 

• Demonstrates an improvement in self -help or social or personal skills. 



• Demonstrates an improvement in the child’s behaviour. 
 

Graduated Response 
After a period of differentiated curriculum support has not resulted in the child making adequate progress. 
The school is committed to using a three stage Graduated Response recommended by the Code of Practice 
2001.  
We will ensure appropriate provision is provided.  
This approach recognises that there is a continuum of Special Educational Needs: 
 

 
School Action provision would  be indicated where there is evidence that: 
 
There has been little or no progress has been made with existing interventions: 
 
1.Additional support is required for communication or interaction  
 
2 .Additional support is required to develop literacy, Numeracy skills 
 
3.Additional support is required for behavioural  or social developments  
 
4.Additional support is required for sensory or physical impairments 
 
A child receiving support on school Action will have an Individual Plan  {IEP} 
This document forms an individual record for the child.  
The responsibility for planning for each child remains with the class teacher in consultation with the SENCO. 
 
The SENCO will be alerted to new concerns arising from the class teacher: 
 

• The class teacher identifies a child with Special Educational Needs 

• Consult  the SENCO to discuss concerns and additional needs , who collects information including 
records from early years setting 

• Parents/ carers consulted by letter of invitation to a meeting 

• Child’s views sought and valued according to age and capability 

• SENCO records child’s name on the register / profile 

• *Class teacher draws up an individual educational plan (IEP) with no more than three or four achievable 
targets, reviewed 2/3 times a year. 

• School Action provision will combine  with a differentiated curriculum, an IEP and additional adult support 
{ Refer to Inclusion provision for details} 

•  A copy of the IEP will be given sent to the parents / carers after the meeting. 
Targets arising from the IEP meetings will be used to support whole class approach to inclusion. For example, 
differentiation, varied teaching styles. 

• Provisions explained to the parent/carers, invited to reviews and other meetings. 

• Encourage parents/carers to help  their child with out of school activities 

• Parents/carers informed that the class teacher will continue to differentiate the curriculum to meet the 
child’s needs in addition to the IEP 

• Inform parents/carers of services outside school 

• Constantly review effectiveness of special support 
Considers future action: 

I f a Child has met targets set – move off ‘School Action ‘ 
 
 
If the child continues to make no progress in the areas of concern: 
  
a) Continues working at National Curriculum levels substantially lower  than expected, for children of the 

same age 



b) Continues to have difficulty with Literacy and Numeracy skills 
c) Continues to have emotional, or social needs which regularly and significantly interfere with the child’s 

learning 
d) Continues to have sensory or physical needs which require additional specialist equipment or specialist 

service 
e) Continues to have communication and interaction needs that interfere with the development of social 

relations and act as a barrier to learning 
 
For a child who is not making adequate progress-.Child moved to School Action Plus. 
 

   
Provision at School Action Plus level always includes the involvement of specialists services. A 
variety of support can be offered by these services. The specialists will always contribute to the planning , 
monitoring, reviewing of the child’s progress. A child receiving support at School Action Plus will have a 
differentiated curriculum and an Individual Educational Plan. This document will form part of the child’s 
individual record. 

 
The SENCO and class teacher: 

• Consider all information including School Action records 

• Consult with parents / carers and Head teacher 

• Makes a referral to an outside specialists, usually the Educational Psychologist  who assesses the child, 
meets staff and parents/carers and provides a verbal or written report and may recommend  a referral 
to another professional, such as a Speech and Language Therapist, CHAMS….. 

• The school will draw up an IEP incorporating the specialist advice  

• A copy will be given or sent to the parents/ carers after the meeting 

• Review IEPs at least 2/3 times a year according to the child’s needs 

• School Action PLUS provision will combine with a differentiated curriculum, an IEP and additional adult 
support  { See Inclusion Provision for full details} 

• Review the progress and effectiveness of the  IEP with parents/carers and external specialist according 
to the child’s needs 

a}  The child has met targets set -  move off School Action Plus  to School Action 
b) If a child is not making adequate progress, despite a period of support at School Action Plus. 
 c} Consider moving to Statutory Assessment after consultation with parents/carers, Head Teacher and  the 
Educational Psychologist . 
 
 

3.     Statutory Assessment 
  If a child continues to cause concern, parents /carers or the school can request a Statutory Assessment.  The 
school is required to collect all available information for the child and submit evidence to the LEA about the 
child’s progress. 
Documentation from: 

• Views of parents/carers and child 

• Review meetings and records of School Action and School Action Plus, including all IEPs 

• National Curriculum Standardised test Records 

• Views of other professionals’’ e.g. Educational Psychologists’ assessments, medical, social services 
records… 

The LEA: 

• Considers the need for a statutory assessment  

• Arranges and considers the results of multidisciplinary assessments of the child 

• If a statement is not considered necessary, issues a note in ‘lieu’ 

• If the statement is agreed: 

• Issues a proposed statement of special educational need if a statement is considered necessary, which sets 
out the child’s needs and provision required to meet those needs. 



• Issues a final statement, if the parents are in agreement, then the LEA releases funds to enable the 
school to make provision, specified, monitors and reviews provision. 

• The SENCO in consultation with the Head teacher and class teacher: 
arranges provision: 

• Review progress and IEP at the end of each term. 

• The SENCO will arrange a statutory annual review meeting with all involved with the child, to review 
the appropriateness of the provision and to recommend to the LEA whether any changes need to be 
made to the statement or to the funding arrangements for the child. 

• Set short term targets within the overview of the statement objectives. 
 

 
Inclusive provision 
 
Cypress Junior School offers a continuum of provision to meet a diversity of needs 
All classes are mixed ability. Class teachers set smaller ability groups for Literacy and Numeracy within their 
class.  
 

1.    School Action – SEN support is primarily delivered by class teachers through differentiated teaching 
methods. Additional support is normally provided by the class teachers and SEN Staff, individually or with 
small groups, either in the classroom or by withdrawal if appropriate. For example, Reading and Spelling 
programme, 
 

2.   School Action Plus – Class teachers primarily provide support through differentiated teaching 
methods. Additional support is normally provided by the SENCO, support teacher and SEN staff, individually, 
or in small support groups either in the classroom setting or withdrawal using advice from external agencies 
and amending tasks, consistently to take account of individual needs. For example , Dyslexic Action, SALT 
programme , use of  ICT Word SHARK, Social Skills group.  
 

3.   Statutory Assessment – Class teachers provide differentiated activities for children with 
Statements of SEN. They are supported in class by a Teaching Assistant, working alongside their peers.  They 
also receive individual support from the SENCO, SEN teacher or an appropriate specialist e.g. speech 
therapist in class, or sometimes withdrawn if appropriate. 
 
4,  Teacher Assistants work under the direction of the class teachers. They receive training for supporting an 
individual child, small groups, or any ‘Catch Up’ programmes they may be involved with. 
 
5. Additional support is available in all classes provided by Teacher Assistants.  
 
6. Learning Mentors support pupils with emotional, social behavioural difficulties and learning difficulties. 
7. At CJS we have a Teacher Assistant who provides additional support to pupils learning English as an 
additional language, in class and some withdrawal as appropriate. A Record of the development English 
Language is maintained by the class teacher and the Teacher Assistant. 
8. We will not assume that a child  has special educational needs , if the child is learning English as an 
additional language. 
8. Computers and interactive whiteboards are available to support learning in every classroom, as well as 
being centrally located in a computer suite.  
 
9. Further support is available from the SENCO and a team of Teacher Assistants and specialists from out 
agencies, for children with Literacy difficulties. 
10. Children who have been identified by the Dyslexic Action Screening Assessment, with having Literacy 
difficulties. They are supported by Dyslexic Action, SENCO, Teacher Assistants and a differentiated 
curriculum. 

 
 



Monitoring and Evaluation of  SEN and Inclusion Policy 
 

• Monitoring and evaluation takes place at individual, class and whole school level. 

• The Headteacher analyse and interpret pupil performance data and set measurable targets to improve 
attainment. 

• The head teacher analyse data on behaviour and Inclusion and work closely with staff, pupils, and parents 
to reduce major incidents, in classes and at lunch times. 

• The Graduated model incorporates regular reviews of IEPS and monitoring of the progress of each 
individual child on the SEN register. 

• Records at each SEN stage are monitored by the SENCO and Headteacher 

• The SEN register is updated each term.  

• *The Head teacher and curriculum Co-ordinators monitor the teaching and learning of all children in class.  
This includes the differentiation of work planned by the class teacher. 

• Target setting takes place for all pupils daily and is reviewed half- termly.  

• Samples of work are moderated and used to support predictions as to future achievements of pupils at the 
end of the Key Stage 2. 

• *Class teachers track and record children’s Literacy and Numeracy activities against age appropriate levels 
in the National Curriculum, each half term. 

 
SENCO and Headteacher monitors the implementation of the SEN policy. 
Monitoring of SEN across the school takes place through: 
- SENCO and the Head teacher discussion about children with SEN 
- Provision for SEN children identified in the planning 
- SENCO working with children in and out of class with SEN 
- SENCO discussion with, parents, SEN staff and teachers. 
- HeadTeacher analysis of pupil’s tracking data and tests results for individual pupils  
- Looking at children’s work and results from assessment and tests. 
- Discussion with children with SEN. 
- Our Link Inspector observe and monitor teaching and learning in classrooms and the whole school. 
  The Head teacher reports to the SEN/ Inclusion Governor, who   is kept informed about inclusion issues, 
reports, disability legislation at governor’s meetings. 
 
The Governor’s Annual report to parents/carers will include details of SEN provision and Access  Plan, along 
with information required by the Disability Discrimination Act. 
 
Inclusion is a standing agenda and will be reported to the full government meetings. 
The Inclusion Governor attends relevant training sessions focussed on inclusion.  
 

Resource allocation 
 
-    Each subject Coordinator submits a curriculum bid in January.  
- The HeadTeacher and the Inclusion Governor review each curriculum resource bid in the Spring term to 

approve the necessary curriculum spending for educational inclusion. 
- The SENCO organises additional out of class support for pupils at School Action Plus and a Statement. 
- The pupils at School Action receive in class support from Teacher Assistants. 
- The  HeadTeacher prepares the Yearly Action Plan for SEN and Inclusion and submit resource bids for 

any LEA projects, for example, nominating  pupils from Year 5 to participate in the LEA gifted and talented 
master classes. 

- The school uses part of its budget funding to employ teachers, a SENCO, a team of Teacher Assistants 
and a part time SEN teacher. 

- The LEA closely monitors the use of matrix funding, to ensure pupils receive their entitlement. 
 



 
 
Inclusion projects  
 
Cypress Junior School is Dyslexia Friendly. It provides an inclusive solution to the needs of pupils with 
dyslexia. The Dyslexic Institute is working in partnership with the school to provide training for the SENCO 
and a team of Teacher Assistants. It aims to equip staff with the necessary skills to identify and support pupils 
with dyslexia. 
 
Pupils participate in a variety of projects in and out of school. For example, Master classes and EMAG support. 
 
Links with other Schools  
 

• The SENCO attends termly cluster meetings with other SENCOs from local primary and secondary 
schools to share information. 

• Pupils attend Harris City Technology College  and Master classes , /Self Esteem / EMAG. 

• CJS has strong links with Cypress Infants to ensure smooth transition and continuity of SEN children’s 
provision and progress. 

• We have combined relevant staff meetings and Inset days on inclusion and other related topics with 
Cypress Infant School. 

• The ICT coordinator attends network meetings for Information Communication Technology, to develop 
children’s use of ICT to support their learning. 

• At secondary school transfer, children’s progress are discussed at the LEA SENCO’s forum in July of each 
year .Records are sent to the schools. 

• Secondary School teachers visit CJS prior to transition, to discuss children’s progress with class teacher.  

• Cypress Junior School works closely with Harris City Technology College .CJS   have been selected to 
participate in developing Primary Specialists and to build a  State of the Art Centre in the school, for ICT 
to raise standards for all pupils. 

• When children transfer between schools.  Individual records and medical reports etc. are forwarded to 
the other school as soon as possible.( within 15 days) 

 
Links with external agencies  
 
The Educational Psychologist (EP) visits CJS according to the time table. 
The EP’s role includes assessing children at School Action Plus and requests for statutory assessments, 
meeting with children, parents, staff, advising on IEPs and strategies, participating in reviews and monitoring 
progress. 
Croydon’s Literacy Centre works with children with Literacy difficulties if needed. 
The Ethnic Minority Achievement Service provides specialist teachers if required. 
 PRU Support Team provides an advisory/ support out reach service for children at School Action Plus and 
who have a particular area of need, namely specific difficulties, social, emotional and behavioural difficulties.  
There is a range of specialists who work in school with children in specific areas. For example, visual and 
hearing impairment.  
Additional external special service and support is available from The Speech and Language Therapy Service, 
provides assessment, advice and works with children. 
Medical concerns are discussed and can be referred on to a range of specialists at the Crystal Health Centre 
when the need arises. 
Other agencies liaise with CJS from time to time include: 
Croydon’s Parent partnership Service,  
Social Services  
Community Paediatrician, 
 Education Welfare Service 
Occupational therapist 
 Physiotherapist 
 CHAMS.  



Parents/carers greement is always obtained, if outside agencies are involved with their child. 
 

Professional development 
 
The training needs of all teachers, support staff and Governors are identified in the  school’s Development 
Plan. 
The HeadTeacher and Deputy Head organise the professional development of teachers and support staff. 
They are kept fully informed about professional development by the LEA, national and regional training 
courses, seminars, which relate to inclusive educational practice.   
 
Whenever we attend courses we are expected to disseminate and share our knowledge with other staff 
within the school.  
 
There are opportunities to observe good inclusive practice within the school and also at other schools. 
 
At present, the SENCO and a team of Teacher Assistants, are participating in a Literacy Partnership training 
by staff from Dyslexic Action .This is to support children’s learning, who have been identified through 
standardised assessment, as having Literacy difficulties. 

 
 Partnership with Parents and Carers 
 
CJS value the contributions, knowledge, views, and first hand experience of            parents/ carers have 
regarding their children. This enables them to play a more active informed role in their children’s education.  
 
Parents /carers evenings provide regular opportunities to discuss concerns and progress. 
 
Parents/carers are always welcome to the school and to make other appointments on requests. 
 
At review meetings with parents /carers, we ensure that the child’s strengths and difficulties are discussed. 
When we make suggestions, make sure it is specific, achievable and parents and carers are clear about the 
action to be taken. 
 
Parents /carers are given copies of their children class targets to work towards at home.  
Parents/cares will contribute towards the review process. All IEPs and review minutes will be copied and sent 
to parents/ carers after the meeting. 
 
Parents agreement will be obtained if a referral to an external agencies is required. 
 
Materials for supporting learning at home will be discussed with parents / carers and distributed on request. 
 
Children views are valued in the decision-making process .If considered appropriate. 
 
The School’s Council provide opportunities for children’s views to be discussed and acted on. 
 
Regular curriculum workshops are offered to parents/ carers to attend. 
 
Parents/ carers are invited to meet the Educational Psychologist on request, or if the school is considering a 
‘Statutory Assessment’ ,this is fully discussed. 
 
The LEA will seek parents and child’s views in writing. 
 
Parents are formally invited to submit their views and attend the Statutory Annual Review for children with 
Statements. 
 
There are parents /carers support group / network within the school. 



 
 A termly curriculum newsletter for parents is produced out lining which topic area is to be covered in each 
curriculum subject area. 
 
Parents access needs are recorded so that they can be kept informed in their preferred method of 
communication. For example, through informal discussions, notes, letters, newsletter, telephone contact, and 
CJS website…. 
 
Role of the Governing Body 
 
It is a statutory duty of the Governing Body in particular the nominated  
 SEN / Inclusion governor: 

• To have regard for the Code of Practice 2001, Disability Act 2001 and Inclusive Guidance 2001and other 
Government legislation on Inclusion. 

• To be aware of the LEA Inclusion policy statement. 

• Attend training sessions, conferences and whole school insets on Inclusion 

• Offer constructive support to improve Inclusive support in the school 

• The Inclusion Governor visits lessons with prior permission from the Headteacher. 

• Report to parents / carers annually on the implementation of the schools 

•  SEN /Inclusion policy. 

• Monitor  the provision for children who have additional needs 

• The Inclusion Governor will regularly keep the Governing body informed about Inclusion issues. 

• The SEN/Inclusion Governor to liaise with the Head teacher and SENCO 

• Monitor the efficient targeting of funds allocated to the school for Inclusion. 

• Consult the LEA and other governing bodies of other schools whenever necessary or desirable in the 
interest of co-ordinating Special Educational Needs and Inclusion provision. 

 

Access to the Environment 
 
Cypress Junior School is a single site with Key Stage 2 pupils. The school is built on three levels, with steps to 
the basement level and stairs from the ground floor to the first floor. Entrance to the building is through the 
main entrance on the ground floor, which is not level with all the other floors.  
 
 Children requiring equipment due to impairment will be assessed in order to have the support they require. 
 
CJS has provided good lighting and safety arrangements for visually impaired children. Blinds and curtains are 
provided in all classrooms and the main hall. 
 
Some classrooms and main hall provide good acoustic equipment. For example, Sound Field systems. So that 
the effects of hearing difficulties are minimised, fully carpeting is available in every classroom. 
 
A range of extra –curricular activities are provided during lunch time and after school, for example: ICT 
homework club, drama, music, chess club, computer club, sports club, football, running club, gymnastic and 
art. 
 
CJS plans all trips in advance and use accessible places and risk assessments. We take year  4 and 6 on field 
trips each year, and provide additional teachers and Teacher Assistants. 
{Refer to our access plans.} 
 
Admissions arrangements 
 

• Cypress Junior School will fulfil its statutory duty to have regard for the Code of Practice, Disability Act 
2001 and the Inclusive Guidance 200. 

• Children are admitted to Cypress Junior School in accordance with the published admissions policy 
criteria for the school. 



• Children with additional needs are considered for admission to the school on exactly the same basis as for 
children without additional educational needs. 

• Children with additional needs with out a Statement will be treated as fairly as all other applicants. 

• Children with statements of SEN who meet the school’s criteria will be admitted if the statement specifies 

Cypress as the named mainstream school and the school is able to make the necessary provision as 
detailed in the statement 

• The Head teacher meets all prospective parents.  If a child has additional needs, these are discussed before 
admission. 

 

Child Protection 
 
The Headteacher is the nominated Teacher for Child Protection at CJS. 
He works closely with Educational Social Services to carry out our statutory duties. Specifically, safeguarding 
and promoting the welfare of children. The school recognise the necessity of fostering good relationships with 
parents of a child and to preserve these wherever possible. However, acknowledging the child’s protection is 
paramount. We are in a unique position to observe the child’s emotional, behavioural, or physical signs, which 
maybe suggestive of concerns about their care. 
 
 
Complaints procedure    
 
We respond as quickly as possible to any parental enquires or complaints on Inclusion issues. 
CJS consider parents concerns carefully and try to support parents who have complaints relating to SEN / 
Inclusion provision within the school.  The complaints procedure is fully explained in the school brochure. 
Parents are expected to follow this approach: 

• Discuss concerns with the class teacher about children who have additional needs. 

• Refer to the SENCO, If the issue cannot be resolved. 

• Refer to Head teacher who will arrange a meeting with all concerned 

• Write to governors for Inclusion c/o the Chair of Governors. 

• Written complaint sent to Croydon Education Authority. 

• There is a special appeals process for parents who disagree with out comes regarding SEN. 

• Impartial advice is available for parents/carers from Croydon Parent Partnership Service. 
 
 


